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ABSTRACT

The COVID-19 pandemic significantly impacted children’s lives, including school closures resulting in mandatory
homeschooling. These school changes have been associated with gaps in educational attainment, and changes in children’s
screen time. The current study aimed to investigate the reading strategies parents used with their children, how children spent
their leisure time, and children’s digital reading versus reading on paper during the pandemic. The study compared these
variables across three groups: in-person learners, mandated homeschoolers, and voluntary homeschoolers, with further analyses
by age group. 961 North American couples with children in Grades 1-5 were surveyed, responding retrospectively on the period
of January 15", 2021, to February 15%, 2021. Voluntary homeschoolers spent more time reading both on paper and on a screen
for pleasure than mandated homeschoolers and in-person learners. Families with mandated homeschoolers and in-person
learners employed more reading strategies when reading on paper than on screens. These two groups also used reading
strategies more frequently with paper than families who voluntarily homeschooled their children. Mandated homeschoolers
use more reading strategies with their children on a screen than both in-person learners and voluntary homeschoolers. All three
schooling groups used more strategies with younger children compared to older children. Voluntary homeschoolers engaged in
almost all activities more often per week compared to mandated homeschoolers and in-person learners. This research highlights
differences in reading habits and strategy use among children based on their schooling conditions during the pandemic, which
may help explain the emerging gaps in educational attainment related to the pandemic.
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INTRODUCTION

The COVID-19 global pandemic altered children’s lives and
learning, particularly with the shift from in-person schooling
to mandated online learning as part of broader pandemic
containment measures!, implemented with considerable
variability.? Emerging research has highlighted lower-than-
expected reading levels after school closures due to the
COVID-19 pandemic®®, suggesting that these declines are
linked to the closures. Importantly, parents’ involvement in
reading and literacy activities with their children has been
shown to help mitigate pandemic-related learning losses.5”’
Another challenge of the COVID-19 pandemic has been
children’s increased screen time®!?, at a time when digital

Scotia, Canada, the winter break for all public schools was
extended until mid-January 2021 because of the ongoing
COVID-19 pandemic.!? In contrast, students in the capital
city of Newfoundland and Labrador, Canada, were required
to change from in-person learning to mandated
homeschooling in mid-February 2021, as the province went
into lockdown to control the spread of the COVID-19 virus.'?
To assess the impacts of schooling, we surveyed families
whose children were voluntary homeschoolers (i.c.,
homeschooling for reasons unrelated to COVID-19),
mandated homeschoolers (i.e., learning at home due to
COVID-19), and in-person learners (i.e., attending school in
person).

reading options are becoming increasingly available. Here we
explore connections between these shifts, looking at reading
habits, reading strategies use, and leisure activity time among
North American elementary-aged children in different
schooling contexts throughout the pandemic.

Homeschooling During the Pandemic

The COVID-19 pandemic resulted in widespread
containment measures; one such measure was the
implementation of online home learning, referred to as
mandated homeschooling in this study.! The implementation
of this measure varied across regions.!! For example, in Nova

Leisure Activities

Mandated lockdowns restricted outdoor activities and
increased screen time for children of all ages.!**%!> These
shifts were most pronounced in older children. For instance,
McArthur et al. (2021) showed that screen time increased by
an hour a week (from 10 to 11 hours) for children ages 5 to 8,
but doubled for children ages 8 to 9 (from 12 to 24 hours).
These levels of screen time stand in stark contrast with
Canadian guidelines for children’s screen time, which range
from 0-2 hours of screen time a day, increasing with age.'®!’
Research in Germany revealed that, while children spent
more time playing outside once pandemic restrictions eased,
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they engaged more in indoor and creative activities at the
outset of the pandemic.'® It is not clear whether these changes
in leisure activities were primarily driven by changes in
schooling—such as the closure of in-person learning—or due
to the variety of other changes in routine brought on by the
pandemic.

The Pandemic and Literacy

The elementary school years are an important time in reading
development, as children transition from “learning to read” to
“reading to learn” around grades 3 to 4.!° The early stage of
reading is heavily dependent on the ability to decode printed
text.!” As children progress, reading strategies evolve with an
emphasis on  techniques that support reading
comprehension.?

Reading Modality

As technology becomes increasingly incorporated into our
society, coinciding with the pandemic shift to mandatory
homeschooling which was often delivered online, it is of
interest whether the pandemic resulted in a change in the
modalities that children are using to read for pleasure.
Research has begun to investigate this question. Read et al.
(2021) surveyed parents with young children, ages 2-5, and
asked them to self-report retrospectively on their literacy
practices with their children before (February 2020) and
during (October 2020) the pandemic lockdowns. The
researchers examined factors such as reading frequency, the
number of people that read with the child, and whether
reading took place on paper or on a screen. While there was
no significant change in reading frequency pre-and-during
pandemic, parents reported a significant increase in reading
on a screen, and a decrease in the number of people who read
with the child.

Reading Strategy Use

Reading strategies are important tools in children’s reading
comprehension. These strategies are often used during shared
book reading, which has been shown to benefit various
elements of children’s reading development.?!?

Given the variation in the amount of online learning during
the pandemic, it is of interest whether children’s use of
reading strategies, as well as the medium they use (i.e., paper
or screen), changed during this time period. Past research and
practical guidelines have focused on which reading strategies
are most effective for school-aged children to improve their
word decoding, text comprehension, and connect ideas in the
text to past knowledge. McKeown et al. (2009) examined
various paper reading comprehension strategies used by
teachers with their students in Grade 5, and found higher
comprehension scores when reading strategies focused on
text meaning (i.e., summarizing main ideas and asking
questions during reading). Furthermore, the Institute of
Education Sciences also recommends that educators ask
content-related questions to test children’s comprehension of
text and encourage inference-related questions that go beyond

literal understanding (i.e. asking a child sow or why they
know the answer to a content-related question).?’ For younger
children, common paper reading strategies include sounding
out words and asking questions about word meanings®,
whereas for older children, strategies such as recapping the
contents of a text and checking comprehension are more
effective.?

While research supports various reading strategies on paper,
less is known about children’s use of similar and different
strategies while reading on a screen. Although reading
strategies can be implemented while reading both on paper
and on a screen, certain features that are unique to online
reading (i.e., hyperlinks and easy access to word definitions)
could alter how reading strategies are applied. These digital
tools could either supplement or replace traditional strategies
(i.e., online word definitions in lieu of inferring word
meanings from context). Research has indicated that while
certain reading strategies suggested for paper reading (i.e.,
checking understanding of the text and connection to prior
knowledge) may be used while reading on a screen, the digital
environment may require the use of other strategies such as
navigating digital features and judging the reliability of a
reading source.?6-28

Research has begun to examine the home literacy practices of
children and students of a variety of ages during the
pandemic.?** One comprehensive study compared the home
literacy and home reading practices of families in Israel,
Spain, and Bulgaria, comparing the timepoints of spring
2020, at the onset of the pandemic, to spring 2021.° The
researchers examined three categories of home literacy
activities including “shared book reading” (a variable we
examined in the current study), as well as children’s
independent screen time. Findings showed that children spent
more time on screens independently at the first timepoint,
whereas parents engaged in more shared book reading with
their children at the second timepoint. This research suggests
that as the pandemic progressed, parents may have adapted to
the novel circumstances, allowing for increased engagement
in shared reading activities over time.

Examining reading and writing strategies, Lopez-Escribano
et al. (2021) surveyed parents with children between the ages
of 2 to 9 years old by asking them to report on the period of
April and May 2020, a time of mandated confinement and
school closures in Spain. Using a latent class cluster analysis,
the researchers classified families into four subgroups based
on the reading and writing strategies used during lockdown:
(1) Prioritizes writing activities (i.e., focused on school-based
tasks such as name writing, copying letters and words; 52.5%
of families), (2) Interested in practicing all types of literacy
activities (i.e., interested in writing activities, dialogic-
creative activities, reading activities, and digital literacy
activities; 18.9% of families), (3) Willing to do digital
activities (i.e., watching/listening to e-books, playing digital
reading games; 15.1% of families), and (4) Ready to practice
dialogic-creative activities (i.e., playing using letters, using
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interactive dialogue about a text; 13.6% of families). The
largest group, those prioritizing writing activities,
participated less in digital activities and primarily centered
literacy practices around school-related tasks. Additionally,
older children were most represented in the “willing to do
digital activities” cluster.?!

Because of the importance of reading strategies in aiding with
reading comprehension, and the evidence for pandemic-
related learning losses, examining reading strategy use across
schooling groups is of great interest. It is suspected that
because of the pandemic and the shift to online learning, both
reading on a screen and the use of digital reading strategies
may have increased.”!® At the same time, paper strategies
may have remained prevalent among families during the
pandemic.>! When comparing co-occurring schooling
pandemic learning conditions, mandated homeschoolers may
have utilized reading strategies more frequently than the other
schooling groups, because their learning situation closely
resembled pandemic lockdowns studied in the above
research.

The Present Study

The objective of this study is to explore how changes in
education brought on by the COVID-19 pandemic may have
influenced how children are spending their time, including
changes in reading formats (from paper to digital) and how
reading strategies are being used, particularly whether these
patterns are influenced by age and access to internet. Existing
literature has shown an increase in digital reading when
considering pre-pandemic and during-pandemic time periods.
10 In terms of reading and other literacy strategies, some
studies have shown that during the pandemic, parents
engaged in more writing-dominant activities (e.g., did more
writing activities with their children than other types of
literacy activities) compared to reading, digital, and dialogic-
creative strategies.’! This study will expand on existing
literature by examining differences in digital and print
reading strategies, as well as leisure activities, among
children learning in one of three schooling conditions: (1)
mandated homeschoolers (i.e., being schooled at home
because of the COVID-19 pandemic), (2) voluntary
homeschoolers (i.e., being schooled at home for reasons
unrelated to the COVID-19 pandemic), and (3) in-person
learners (i.e., those who were able to attend in-person classes
during the COVID-19 pandemic). To analyze the potential
impacts of age on reading strategies, leisure activities, and
reading, participants were sorted into two groups based on
age: younger children (ages 5-7), and older children (ages 8-
12). These groups were decided based on the shift seen in
reading development around ages 7 or 8.!° To our knowledge,
no research has examined the effect of the above variables on
the frequency and type of print and digital reading strategies
within the context of the COVID-19 pandemic.

The two central research questions of the current study are (1)
Did children spend their leisure time differently during the

pandemic based on their schooling group and age, including
their screen versus paper reading for pleasure? And (2) Did
families implement different reading strategies, and at
different frequencies, with their children based on their school
group and age?

Based on the existing literature, it is hypothesized that (H1a)
mandated homeschoolers will engage in increased screen-
based leisure activities, including reading for pleasure on a
screen, compared to voluntary homeschoolers and in-person
schoolers. However, no significant differences are expected
between  voluntary = homeschoolers and  in-person
learners.”!>1% We expect no differences in paper reading for
pleasure across the three groups.’>!? It is also hypothesized
that (H1b) older children will spend more time reading for
pleasure across paper and digital modalities as compared to
younger children, as they may be able to read independently
due to their advanced reading skills.'3! (Hlc) does not
suggest a direction towards how children are spending their
leisure time in the pandemic based on age, due to the lack of
existing research examining these specific variables.

Regarding the second research question, it is hypothesized
that (H2a) mandatory homeschoolers will employ more
digital and paper reading strategies compared to voluntary
homeschoolers and in-person learners.*’!° (H2b) is that
reading strategy type will not differ among the three
groups.”*11% However, it is expected that strategy type and
frequency will vary by age, with parents employing reading
strategies more frequently with older children compared to
younger children.>?

METHODS
Participants and Recruitment

In this study, we surveyed 961 couples (average ages in years:
39.13 (SD = 6.70) for in-person learners; 38.70 (SD = 9.61)
for mandated homeschoolers; 36.17 (SD =5.61) for voluntary
homeschoolers) with children in Grades 1-5 and asked them
to report on their youngest child’s amount of time spent
reading, as well as their use of reading strategies for both
paper and digital reading. Participants were recruited through
Qualtrics Survey Panels, an online survey platform. Although
couples were recruited, only one partner answered the
questions pertaining to schooling, leisure activities, and
reading strategies. The study was approved by the Research
Ethics Board at Dalhousie University, REB# 2020-5336.
Participation in this survey was completely voluntary, and
participants were anonymous. Initial recruitment through
Qualtrics resulted in 764 initial couples. To increase
representation of voluntary homeschoolers in the sample,
homeschooling families were additionally recruited via social
media and homeschooling groups, which increased the
number of voluntary homeschooling couples by 198 couples.

To take part in the survey, participants were required to be 19
years of age or older, have both partners in the couple willing
to respond to the survey, be in their romantic relationship for
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at least three months, have been living together during
January 15"-February 15" 2021, and have at least one child
in Grades 1-5. These questions were asked as part of a larger
questionnaire designed by the research team to evaluate
families” well-being, and their experience engaging in
homeschooling, during the COVID-19 pandemic.
Participants were asked to reflect on the period from January
15% 2021, to February 15", 2021—a period unique to the
studied region because of co-occurring mandated
homeschooling and in-person schooling.’® The participants
were categorized into one of three schooling groups: in-
person learners (n = 385), mandated homeschoolers (n =332),
voluntary homeschoolers (n = 244). The sample included
individuals who were located in Canada (n = 800) and the
United States of America (n = 154). The average age of child
participants in years was 8.64 (SD = 2.75) for in-person

Table 1. Parent demographic information.

learners, 8.80 (SD = 2.86) for mandated homeschoolers, and
844 (SD = 2.03) for voluntary homeschoolers. The
participants were part of a larger study that examined how
romantic couples functioned during the COVID-19
pandemic.

Measures
Demographic Questionnaire

The first part of the survey asked parents to answer
demographic questions such as: location of residence, gender
and sex, relationship type (i.e., opposite gender, same
gender), ethnicity, education level, family income, and
employment. The next section asked about their child’s
demographic information such as: age, gender, ethnicity,
diagnosed disability, and enjoyment of schooling.

In-Person Mandated Voluntary
Adult Variable Learners Homeschoolers Homeschoolers
(n=1772) (n=664) (n = 488)
Adult Age - M(SD) 39.13 (6.70) 38.70 (6.91) 36.17 (5.61)
Number of Children — M(SD) 2.1(.85) 1.97 (.85) 1.48 (.88)
Adult Gender
Male 388 334 242
Female 383 328 244
Non-binary 1 2 0
Prefer not to answer 0 0 2
Family Income
$25,000 or less per year 36 33 8
Between $26,00 and $50,000 78 76 83
Between $51,00 and $75,000 98 110 160
Between $76,00 and $100,000 172 106 122
Between $101,00 and $125,000 110 84 60
Between $126,00 and $150,000 117 94 38
$151,000 or more per year 128 132 10
Prefer not to answer 33 29 7
Highest Level of Education
Elementary school 0 0 0
Some high school 17 15 10
High school graduate 81 74 44
Some college/university 88 67 130
College/university graduate 414 301 214
Some post-graduate 41 34 57
Post-graduate degree (e.g., Master’s,
Ph.DerLB, MD‘? (ce 131 173 33
Adult Ethnicity
White 552 438 416
Sogth Asian /Sgutheast Asian /East 116 17 1
Asian (e.g., Chinese, Japanese, Korean)
Latin American 19 25 12
Black 28 19 1
First Nations 5 16 24
Arab /. West Agian (e.g., Armenian, 15 9 2
Egyptian, Iranian, Lebanese, Moroccan)
Multiracial 25 28 6
Other 9 7 2
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Table 2. Child demographic information.

. q In-Person Learners R and el Yohntiry
Child Variable (n =385) Homeschoolers Homeschoolers
(n=332) (n=224)
Average Child Age — M(SD) 8.64 (2.75) 8.80(2.86) 8.44(2.03)
Country/Province of Residence
Canadian 360 281 159
British Columbia 38 15 14
Alberta 72 25 15
Saskatchewan 14 5 4
Manitoba 20 8 4
Ontario 105 200 70
Quebec 67 21 14
New Brunswick 14 3 6
Prince Edward Island 2 0 0
Nova Scotia 19 1 32
Newfoundland and Labrador 6 3 0
Northwest Territories 1 0 0
Other (Canada) 2 0 0
American 22 49 83
Missing 3 2 2
Child Gender
Female 183 150 76
Male 201 182 168
Non-binary 1 0 0
Prefer not to answer 1 0 0
Child Ethnicity
White 267 212 203
South Asian/Southeast Asian/East
Asian (e.g., Chinese, Japanese, 48 54 9
Korean)
Latin American 7 7 3
Black 14 9 1
Indigenous 2 7
Arab/West Asian (e.g., Armenian,
Egyptian, Iranian, Lebanese, 6 3 1
Moroccan)
Multiracial 33 32 21
Other 9 8 4
Child Disability Diagnosis
Yes 47 41 20
No 338 290 222
Prefer not to answer 1 1 2

Pandemic Schooling Questionnaire

Panelist A (the member of the couple who responded to the
items about schooling, reading, and leisure activities) was
then asked to complete a battery of questions regarding
homeschooling and other leisure activities during the
pandemic, referring to their youngest child in Grades 1-5, and
regarding the period of January 15"-February 15", 2021.
Participants were asked to report the number of hours per
week (from 0-60) attending school, being homeschooled by
their parent (i.e., the panelist was asked about how many
hours they spent homeschooling their child), learning at
home, and engaging in specific leisure activities including
being physically active, watching television, Netflix, movies,
or YouTube, and playing video, computer, or app games.
Information regarding the type of schooling (i.e., in-person;
online; a mix of in-person and online; voluntary
homeschooling) and the type of mandated homeschooling
delivery by the school (i.e., live classes, pre-recorded classes,
home learning packs) was also gathered. To examine reading

behaviours, questions regarding the child’s frequency of
reading were assessed via number of hours spent per week
reading for pleasure on both paper and screen modalities (0-
60 hours/week). To assess internet access, participants were
asked “To what extent did your child have access to a reliable
internet connection?”’, referencing the studied period of
January 15"-February 15", 2021, which was assessed using a
7-point Likert scale. Participants were also asked how
frequently they used four specific reading strategies with their
children: sounding out words, discussing prior knowledge of
the topic, checking in on understanding, and encouraging
recapping. To select the four reading strategies included in the
present study, published reports and guidelines on reading
strategies were analyzed by the research team. The strategies
of sounding out words, discussing prior knowledge of the
topic, checking in on understanding, and encouraging
recapping were the four most commonly recommended
strategies across the guidelines analyzed. Strategy use was
assessed for both paper reading and screen reading using a 7-
point Likert scale, with 0 = never and 6 = always.
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Data Analysis

Leisure activity was analysed using a Multivariable Analyses
of Variance, MANOVA, so that both the child’s schooling
condition and the child’s ages could be considered as
independent variables, with age being categorized into two
groups: early elementary, 5-7 years old, and middle
elementary, 8-12 years old. Reading strategies were analysed
using Mixed MANOVA, to examine the effect of reading
modality and reading strategy type, while still looking at age
and schooling condition as independent variables. All
analyses were run in IMB SPSS Statistics, version 27.

RESULTS
Leisure Activities

Tables 3 and 4 summarize the descriptive statistics for all
measures. There were between 0 and 10 extreme outliers
within the leisure activities data (z < £ 3.29)* and very few
missing values (less than 1%). Overall, skewness and kurtosis
values fell within the acceptable range (i.e., statistic + 3.29)*
for all 10 dependent variables. The overall dependent variable
of time spent on leisure activities was analyzed using a 3
(schooling group: mandated, voluntary, in-person) X 2 [age:
early elementary (5-7 years old), middle elementary (8-12
years old)] between-subjects multiple analysis of variance,
MANOVA.

This analysis revealed a significant main effect of schooling
group (Wilks A=.492 , F =40.25, p =.000, n? = .299). Post-
hoc testing indicated a statistically significant effect of
schooling group on all dependent variables related to time
spent on leisure activities (p§ <.05), except for hours per
week watching video entertainment (p = .626) (Table 7). As
seen in Table 3, voluntary homeschoolers spent the most time
learning at home not on a screen, interacting with friends or

family on a screen, playing video, computer, or app games,
being physically active, reading for pleasure on paper, and
reading for pleasure on a screen relative to mandated
homeschoolers and voluntary homeschoolers, with no
difference between mandated homeschoolers and in-person
learners. Voluntary homeschoolers also spent the most time
interacting with friends and family in-person relative to
mandated homeschoolers and in-person schoolers, with in-
person schoolers spending more time on this activity than
mandated homeschoolers. Both voluntary homeschoolers and
mandated homeschoolers spent more time per week learning
at home on a screen compared to in-person learners, with no
difference between voluntary homeschoolers and mandated
homeschoolers. In-person learners spent the most time per
week attending school in person relative to voluntary
homeschoolers and mandated homeschoolers, with voluntary
homeschoolers spending more time attending school in-
person than mandated homeschoolers.

A significant main effect of age was also found (Wilks A =
976, F = 2347, p = .010, n? = .024). Post-hoc testing
revealed a significant effect of age on hours/week learning at
home on a screen (p =.029) (Table 7). It was found that older
children spent more hours per week learning on a screen
compared to younger children. There was also a trend towards
a significant difference for the main effect of age and time
spent being physically active (Table 7), with younger children
spending more hours per week being physically active
compared to older children (Table 4). The analysis revealed a
non-significant main effect for age and attending school in-
person, learning at home on a screen, interacting with family
and friends in-person, interacting with family and friends on
a screen, watching video entertainment, playing video,
computer, or app games, reading for pleasure on paper and
reading for pleasure on a screen (p’s > .05) (Table 7).

Table 4. Means of leisure activities based on age (younger = ages 5-7 years, older = ages 8-12 years).

Variable (hours/week)

Younger
M(SD)

Older
M(SD)

Attending school in-person

21.11 (16.88)

20.75 (16.21)

Learning at home (screen)

16.25 (15.32)

18.75 (15.74)

Learning at home (not screen)

12.67 (12.97)

13.34 (13.74)

Socializing (in-person)

11.48 (13.34)

11.31 (13.93)

Socializing (screen)

11.96 (14.07)

13.13 (14.04)

Watching video entertainment

18.48 (13.88)

18.83 (14.58)

Playing online games 13.94 (14.04) 15.52 (14.46)
Being physically active 18.41 (14.29) 16.40 (14.51)
Reading for pleasure on paper 11.97 (12.94) 12.69 (14.47)

Reading for pleasure on a screen

10.98 (13.58)

11.27 (14.11)
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Table 3. Means of leisure activity based on schooling group and both schooling group and age (younger = ages 5-7 years,

older = ages §8-12 years).

Variable In-Person Learners Mandated Homeschoolers Voluntary Homeschoolers
(hours/week) M(SD) M(SD) M(SD)
Younger Older Total Younger Older Total Younger Older Total
‘:‘ct}t:)‘(;‘li‘i‘r‘f 31.63 3220 31.94 11.30 10.59 10.88 15.24 1813 | 17.11
berson (1332) | (1122) | (12.20) (15.34) (1475 | (1500) | (13.25) | (13.89) | (13.71)
Learning at 10.24 9.00 9.56 22.00 25.52 24.07 19.45 23.35 22.00
home (screen) | (14.59) | (14.04) | (14.29) (15.21) (13.64) | (1438) | (1237) | (13.73) | (13.38)
ﬁg;rgl(’;go f‘t 9.79 9.00 9.33 11.93 12.75 12.42 19.67 19.92 19.84
screen) (13.97) | (1291) | (13.39) (10.10) (11.81) | (11.14) | (@1241) | (1459 | (13.84)
Socializing 12.27 9.82 10.92 8.00 8.45 8.25 15.38 16.87 16.35
(in-person) (1450) | (1322) | (13.85) (11.83) (1347) | (12.81) | (11.82) | (13.93) | (13.22)
Socializing 11.07 10.56 10.79 9.38 12.02 10.94 17.81 17.95 17.90
(screen) (1443) | (13.55) | (13.94) (12.75) (1333) | (13.14) | (13.82) | (1441) | (14.18)
yg;f)hmg 18.50 17.89 18.17 17.77 19.57 18.84 19.56 19.16 19.30
i | (15:39) | (15.09) | (15.21) (12.57) (1455 | (1379 | (12.65) | (13.91) | (13.46)
Playing online 13.44 13.12 13.28 12.51 15.85 14.49 17.22 18.27 17.90
games (15.19) | (13.78) | (14.14) (12.12) (1449) | (13.66) | (1407) | (14.86) | (14.56)
Blf“;igc " 19.51 15.58 17.36 15.73 14.22 14.84 20.40 20.20 20.27
gctyive y (1497) | (14.23) | (14.68) (13.18) (14.64) | (14.06) | (14.08) | (14.07) | (14.05)
Rleadmg s 11.86 10.89 11.33 9.59 10.62 10.20 15.95 17.66 17.06
gaif’:r““ on (14.30) (13.84) | (14.04) (10.88) (14.25) (12.98) (12.21) (14.45) | (13.70)
ftﬁg;i (f::a 9.95 7.90 8.82 8.51 9.90 9.34 17.00 17.47 17.29
screen (1474) | (13.17) | (13.92) (10.99) (13.63) | (12.63) | (@1321) | (14.02) | (13.71)
Reading Strategies This analysis revealed a significant main effect of strate
y g gy

Tables 5 and 6 summarize the descriptive statistics for all
measures. To ensure the data was normal, normality tests
were conducted on the raw scores of the dependent variable.
There were between 0 and 8 extreme outliers within the
reading strategies data (z < + 3.29)*, and very few missing
values (less than 1%). Overall, skewness and kurtosis values
fell within the acceptable range (i.e., statistic + 3.29)** for all
8 dependent variables. Mauchly’s test of sphericity was
significant for the within-subjects effect of strategy (p <.001),
but was not significant for the within-subjects effect of
modality (p > .05), and the modality and strategy interaction
(p = .169). The assumption of sphericity was therefore
satisfied for the individual factor of modality, and the
interaction of modality and strategy, but not for the individual
factor of strategy. This research question was analyzed using
a Mixed MANOVA, with schooling group and age as the
between-subjects factors and reading strategy type and
modality as the within-subjects factors.

modality (Wilks A = .947, F = 53.46, p = .000, n? = .053),
and strategy type (Wilks A =.966 , F = 11.27, p =.000, n? =
.034).

A significant multivariate interaction effect was found
between strategy modality and schooling group (Wilks A =
977, F(2,955) = 11.27, p <001, n? = .02). Bonferroni
pairwise comparisons revealed that when comparing the use
of reading strategies between paper and screen modalities, it
was found that both mandated homeschoolers and in-person
learners employed reading strategies while reading on paper
more frequently than while reading on a screen (Table 8). No
difference was found between modalities for voluntary
homeschoolers. Follow-up Mixed MANOVAs concluded
that, for the paper modality, both in-person learners and
mandated  homeschoolers used reading strategies
significantly more than voluntary homeschoolers, with no
difference between in-person learners and mandated
homeschoolers. When looking at the screen modality,
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mandated homeschoolers employed digital reading strategies
significantly more than both in-person learners and voluntary
homeschoolers (Table 8). No difference was found between
in-person learners and voluntary homeschoolers for the
digital modality.

Regarding strategy type, a significant three-way interaction
effect was found between strategy type, schooling group, and
age (Wilks A = .995, F(6,2865) = 5.36, p <.001, n? = .01).
Follow-up Mixed MANOVAs revealed that, when looking at
in-person learners, all four reading strategies were employed
significantly more with younger children as compared to
older children (Table 9). Mandated homeschoolers showed a
significant difference based on age and strategy type only for
the strategy of sounding out while reading, which was
employed more often with younger children (Table 9). And,
voluntary homeschoolers showed a significant difference

based on age and strategy type for the strategy of recapping
what’s been read, employing this strategy more often with
younger children (Table 9). When comparing schooling
groups, a significant difference was found between in-person
learners and voluntary homeschoolers within the younger age
group, such that in-person learners engaged with all strategies
more often with younger children than voluntary
homeschoolers. A significant difference was also found
between mandated homeschoolers and  voluntary
homeschoolers for both age groups. Mandated
homeschoolers engaged in all reading strategies more
frequently than voluntary homeschoolers, with both older and
younger children. No significant difference based on age and
strategy type was found between mandated homeschoolers
and in-person learners.

Table 7. Summary of MANOVA results for leisure activities based on schooling group, age, and both.

zl]::;:::)/iseek) MANOVA Factor F-value df p-value P;;tl::i_f;a
. Schooling Group 221.61 2,960 <.001 .32
gt_t;:r‘i‘onf school Age 1.00 1,960 317 00
Schooling Group and Age 1.16 2,960 315 .00
st ot i G Schooling Group 100.32 2,960 <.001 17
a screen Age . 4.79 1,960 .029 .01
Schooling Group and Age 3.47 2,960 .031 .01
Learning at home not Schooling Group 47.20 2,960 <.001 .09
Age 0.01 1,960 928 .00
on a screen Schooling Group and Age 0.38 2,960 682 .00
Interacting with Schooling Group 23.30 2,960 <.001 .05
friends/family Age 0.03 1,960 .856 .00
in-person Schooling Group and Age 1.86 2,960 .156 .00
Interacting with Schooling Group 22.74 2,960 <.001 .05
friends/family on a Age 0.66 1,960 417 .00
screen Schooling Group and Age 1.22 2,960 .296 .00
Watching TV, Schooling Group 0.47 2,960 .626 .00
Netflix, movies, Age 0.08 1,960 782 .00
YouTube Schooling Group and Age 0.70 2,960 497 .00
Playing video Schooling Group 7.24 2,960 <.001 .02
computer app’ games Age . 2.04 1,960 .154 .00
’ Schooling Group and Age 1.44 2,960 238 .00
Pttty Schooling Group 9.20 2,960 <.001 .02
active Age . 3.81 1,960 .051 .00
Schooling Group and Age 1.34 2,960 263 .00
Reading for pleasure Schooling Group 17.27 2,960 <.001 .04
on paper Age : 0.41 1,960 521 .00
Schooling Group and Age 0.82 2,960 440 .00
o St Schooling Group 31.24 2,960 <.001 .06
on a screen Age 0.00 1,960 957 .00
Schooling Group and Age 1.55 2,960 213 .00
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Table 5. Means of reading strategies based on schooling group and both schooling group and age (younger = ages 5-7 years,

older = ages §8-12 years).

Variable Modality In-Per}s‘ol;lS Ejarners Mandate(;ll-:;g)eschoolers Voluntarynil(;g)eschoolers

Younger Older Total Younger Older Total Younger Older Total
Paper | 4.71 (1.18) 5’:22) (‘l‘zi?) 4.48 (1.17) (';’:2?) (‘11::11?) 3.64 (1.28) (i’:gg) (i’ﬁ)

Sound out
Screen | 4.28 (1.47) (igg) (T :3;) 4.12 (136) (iﬁ) 5:3‘6‘) 3.64 (1.41) 5:;(3)) (?:;g)
Discs prior Paper | 4.33 (1.14) (?:gi) (T:(z)Z) 411 (1.12) (‘1‘:(1’2) (‘1‘:(1)2) 3.71 (1.16) (?Z;Z) (T :gi)
frowiedge Screen | 4.11 (1.30) (ig‘}) (? :Zg) 3.87 (1.29) (igg) (igg) 3.59 (1.10) (Tﬁ) (iﬁ)
ok Paper | 4.40 (1.19) (?:z% (‘1‘:;?) 4.28 (1.08) (3?) (‘11:?2) 3.92 (1.21) (i’:?g) 8 :’13‘;)
understanding Screen | 4.10 (1.35) (f:‘g) (? :;61) 4.00 (1.23) (:1;:3471) (31'123) 3.92 (1.21) (igi) (igg)
recap wha Paper | 4.22 (1.25) 8:3}) (‘;:gg) 4.19 (1.18) (‘1‘:;;) (‘I‘:g) 4.09 (1.14) (ﬂg) (ifg)
theyve read Screen | 4.09 (1.35) 5:22) (TZ;Z) 4.01 (1.29) (i :gg) (‘1‘:(3)(5)) 4.02 (1.27) (T:Z% (Zl’gi)
o Paper | 4.42 (1.02) 5 gz) (ﬂ% 4.27 (0.93) (‘1‘:}‘1’) (‘1‘:(1)2) 3.84 (0.91) (g:;g) ((3):;3)
Screen | 4.15 (1.22) (igg) (? :‘7‘;‘) 4.00 (1.14) (ig;) 5:3(5)) 3.79 (0.98) (gﬁ) ((3):;;

Table 6. Means of reading strategies based on age (vounger = ages 5-7 years, older = ages 8-12 years).

5

Variable Modality tholl;;gjr 13 ;g'g;

Sound ot Sarer 109 (144 60159
Discuss prior knowledge SP;I;; g;g Ség; ;2451 8?33
Check understanding S D, R
Recap what they’ve read SP(;I;Z; :(l)g 85(1); 33; 8?18
sover i3 (19T 70(130)
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Table 8. Estimated marginal means for reading strategy modality by schooling group.

Schooling Group Modality Mean St;::::d L()(‘;;&)Bgll)n g U;Egse‘l%Bglll)nd
In-Person Learners Paper 4.15 .05 4.04 4.25
Screen 3.78 .06 3.66 391
Mandated Homeschoolers SI:: ?;; ‘31 ;Z gg ;g? 3(2)2
Volutary Homeschooler Soreen | 375108 559 591

Table 9. Estimated marginal means for reading strategy type by schooling group and age (younger = ages 5-7 years, older =

ages 8-12 years).

. Standard Lower Bound Upper Bound

Strategy Schooling Group Age Mean Error 95% CI) (95% CI)
I L Younger 4.49 .10 4.30 4.69
f-person ~eamers Older 3.74 09 3.56 3.92
Sound out Younger 4.30 11 4.08 4.52
Mandated Homeschoolers Older 3.89 09 370 2.06
Younger 3.64 .14 3.36 3.92
Voluntary Homeschoolers Older 3.75 11 3.54 3.96
I L Younger 4.22 .09 4.06 4.39
R T-person ~eamers Older 3.63 08 3.48 3.78
Younger 3.99 .10 3.80 4.18
knowledge Mandated Homeschoolers Older 3.97 08 3.82 212
Younger 3.65 12 3.41 3.89
VI e G Older 3.61 09 3.44 3.79
I L Younger 4.25 .09 4.08 4.43
T-person Learners Older 3.73 08 3.57 3.89
Check Younger 4.14 .10 3.96 4.33
understanding | Mndated Homeschoolers Older 4.08 08 3.93 423
Younger 3.92 13 3.67 4.17
Voluntary Homeschoolers Older 3.81 09 3.62 3.9
I L Younger 4.16 .09 3.98 4.34
frperson Leamets Older 3.71 08 3.54 3.87
Recap what Younger 4.10 .10 3.90 4.30
iy o) paneel sl Older 4.08 08 3.02 424
Younger 4.06 13 3.80 4.32
Voluntary Homeschoolers Older 3.75 10 3.56 3.94

DISCUSSION

The present study aimed to examine the behaviours and
reading practices of children learning in various settings
because of pandemic-related containment measures that were
implemented in early 2021. More specifically, leisure
activities, reading on paper and on a screen, and the reading
strategies used in both formats across three co-occurring
schooling conditions: mandated homeschooling, in-person
learning, and voluntary homeschooling. It was hypothesized
that children in mandated homeschooling would engage in the
most digital reading and utilize digital reading strategies most
frequently.

Leisure Activity Findings

Contrary to our hypotheses, voluntary homeschoolers spent
significantly more time per week reading on a screen and on
paper than both mandated homeschoolers and in-person
learners (H1a). This finding contrasts with previous research
indicating an increase in digital reading during pandemic-
related restrictions.!® While we predicted that those required
to learn from home due to pandemic restrictions would follow
a similar trend, it was instead voluntary homeschoolers, those
who learned from home for reasons unrelated to the
pandemic, who spent the most time reading at home.
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Regarding other screen-based activities, voluntary
homeschoolers spent significantly more time on almost all
other screen-based activities (i.e., interacting with friends or
family on a screen; playing video, computer, or app games),
inconsistent with both our hypothesis (Hla) and prior
research showing increased time spent on a screen during
pandemic-related lockdowns.”!># One potential explanation
is the flexibility in voluntary homeschoolers —less rigid
learning schedules could make it easier to spend time on other
leisure activities. For (H1b), we hypothesized that older
children would spend more time reading for pleasure both on
a screen and on paper—and no significant differences were
found here. This result contrasts previous research supporting
the development of reading skills with age!®, by which we
hypothesized that reading for pleasure would also increase
with age. This discrepancy could stem from the wording of
our survey question, which asked about reading for pleasure
but did not differentiate between reading as part of
educational activities and reading during free time. Future
research could better analyze reading practices by asking
about shared and independent reading as an educational
activity, and shared and independent reading in a child’s free
time. Regarding (Hlc), significant age-related differences
were only found for time spent learning on a screen, with
older children engaging in this activity more than younger
children. This finding is consistent with McArthur et al.
(2021)’s study, which showed that screen time increases with
age. It is also possible that older children had more online
learning requirements from school (i.e., live classes, online
assessments), which may explain this difference.

Reading Strategy Findings

Regarding reading strategies (H2a), we hypothesized that
parents of mandated homeschoolers would employ digital
reading strategies and paper reading strategies more
frequently than both parents of voluntary homeschoolers and
parents of in-person learners. Regarding strategy type (H2b),
it was hypothesized that the type of strategy implemented by
parents would not significantly differ based on schooling
groups.

When comparing the use of strategies across various reading
modalities, it was found that mandated homeschoolers
employed more reading strategies while reading on a screen
compared to the other schooling groups. This is consistent
with Read et al. (2021) who found that children spent more
time reading on a screen after COVID-19 containment
measures. Our hypothesis was based on the assumption that
if mandated homeschoolers were engaging in more screen
reading, they would also be using more reading strategies in
this format—this prediction was supported. However, there
was no difference between mandated homeschoolers and in-
person learners when reading on paper—these two groups
implement paper reading strategies at a comparable
frequency, which contrasts (H2a). This could potentially be
explained by emphasis being put on paper reading strategies
to parents from schools and school boards—an advantage that

voluntary homeschoolers may not have access to. For
example, in Nova Scotia, the provincial government provided
mandated homeschooling families with structured literacy
activities and reading strategy guidance to support home
learning.3® Additionally, a significant difference was found
between in-person learners and voluntary homeschoolers, in
that voluntary homeschoolers used strategies on paper less
frequently than both other schooling groups.

Due to the limited research surrounding the types of reading
strategies being used by families in the pandemic, no
differences were hypothesized between the schooling groups.
However, we did observe notable differences in how reading
strategies were being used by parents based on their child’s
schooling group. In-person learners used all analyzed
strategies differently between age groups—using all four
strategies more frequently with younger children compared to
older children. This might be because in-person learners
receive more direct support from educators, leading parents
to feel that their children are adequately supported. As
children progress in their reading development, they may
require less direct assistance.!” The only strategy that
mandated homeschoolers used differently based on age was
sounding out words, using it more frequently with younger
children. For the strategy of recapping what’s been read,
voluntary homeschoolers used this strategy more with
younger children. This could suggest that voluntary
homeschoolers, along with mandated homeschoolers, may be
compensating for the lack of formal reading instruction by
maintaining the use of strategies as their children grow older.
Mandated homeschoolers may show differential use of
sounding out words based on age, because this strategy may
be more commonly known and therefore more accessible to
mandated homeschoolers who might want to supplement
their children’s home learning. Research on voluntary
homeschoolers is limited, especially when considering the
vast number of reasons why a family may choose to
homeschool their children. Future research could examine the
types of curricula, reasons for homeschooling, and schooling
schedules of homeschooling families, to better understand
how the pandemic may have impacted their children’s
learning. When comparing the schooling groups more
specifically, a significant difference was found between in-
person learners and voluntary homeschoolers when
comparing schooling group and age, such that in-person
learners were more likely to use all four strategies with
younger children than voluntary homeschoolers (with no
differences for older children). Moreover, when comparing
mandated homeschoolers and voluntary homeschoolers,
mandated homeschoolers were more likely to use all
strategies more frequently, with both younger and older
children, than voluntary homeschoolers. These differences in
strategy use based on age could be related to children’s shift
away from “learning to read” to “reading to learn” as children
get older.!” Parents may reduce their strategy use with
children who have surpassed the “learning to read” stage,
presuming that strategies are less needed to support children’s
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reading once they are in elementary school. We do therefore
see a difference in how each homeschooling group uses
reading strategies based on the specific strategy type.

Limitations and Future Directions

Limitations are present in the described study. First, the study
design limited participant recruitment based on internet
access. This study was disseminated via an online platform,
and as such those with low internet access (who may have
experienced these shifts towards digital learning differently)
were likely not able to access the questionnaire as easily as
those with higher internet access. Limited internet access may
be aresult of rural geographical location where strong internet
connection is not available, or a result of the cost in accessing
rapid internet service, meaning that due to the internet
dissemination of the study, the sample of participants may not
have represented all geographical settings and socioeconomic
statuses appropriately. Future research might include
purposeful sampling, and a telephone or paper option, to
better represent those with low internet access. This research
also relied on retrospective reporting on the period of January
15"-February 15, 2021. While this was done intentionally,
to examine a specific period of pandemic conditions in North
America, participants’ report may have been subject to
memory bias. As well, the nature of self-report research
means that participants may have altered their responses due
to social desirability bias. The research is also limited in its
generalizability, because of a sample that was predominantly
White, and of a high socio-economic status. The sample was
also only North American, which was intentional to examine
the various pandemic restrictions that co-occurred at the
beginning of 2021 in North America, but this does limit the
generalizability of the research. Within the North American
sample, certain provinces were more heavily represented than
others, which is of note because different provinces had
varying lengths of mandated homeschooling. For example,
the most common Canadian province represented in our
sample was Ontario, and this province had the longest
mandated homeschooling of all Canadian provinces.*
Students in different provinces and states may have been
impacted differently by mandated homeschooling, based on
how long this mandated homeschooling requirement was in
place. Future research might aim to better represent
individuals of diverse ethnicity and income level, and
examine participants in different geographical areas, to better
reflect the global differences in pandemic containment
measures.

Implications of the Findings

Despite its limitations, this research offers a valuable
perspective into the leisure and reading practices of families
with elementary-aged children in North America during early
2021. This research is valuable first and foremost to parents,
to be able to better understand how the changes in the lives of
children during the COVID-19 pandemic may have impacted
day-to-day living. The findings about reading practices and

reading strategies can help parents more specifically, to
examine their own reading practices with their children. It
was found that generally, reading strategies were used the
most with younger children who were mandated
homeschoolers during the studied period. This discrepancy in
strategy use is important especially when considering that
reading at this elementary school stage of life is critical.!
Furthermore, research has found that using reading strategies
is beneficial to students’ reading comprehension even in the
older group studied in the present study®*, so this research
might help support continuing strategy use with older
children. The present research also holds significance for
educators; knowing how children are learning and spending
their time during mandated homeschooling specifically can
help educators better accommodate students once they return
to in-person learning, and better address educational gaps that
may have come because of the pandemic.’’® Parents and
educators alike can use these findings to analyse the practices
they use when engaging children with reading, and to help
mitigate any pandemic-related changes in reading
behaviours.

CONCLUSION

The COVID-19 global pandemic has caused many changes in
the lives of children. The significant change of learning from
home, and its regional variations, are an area of considerable
interest for current and future research, to help educators and
parents better understand how pandemic-related changes may
have impacted children. The present study has exposed
variations in leisure activity and reading strategy use for
families whose children are learning in-person, through
mandated homeschooling, and through voluntary
homeschoolers during the COVID-19 pandemic.
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